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Alaska has always Mad a multlﬁ}uly of apgy ages and 0 Tae
% Culwres. Untit 1930, Aliska Natives made up the majority of the '
State’s population. speaking Jwenty Alaska Nive Iansuagc( "

often [‘ng.lmh and sometimes Russum . p
Today . -Alaska Native studems comprise approximately 87 .
per cent of the Iame mmorlly students enmlled in Alaska® s |
_public school bilingual-bicultural education programs. These stu-
dents are from the Aleut, Athabaskan. Eskimo. Haida. Tlingit.
“andyl'simshian Iangu.lge groups. Other major language groupsen-, -
. tolled o programs include Spanish, Korean Pilipino, Russian,
J.lpdnese. and Vietnamese, '
The Department of Education has dcveloped aseries of hand-
- books designed to-assist classroom teachers bilingual- buultural ' -
education and special education program staff, counselors “and
school administrators in improving instructional services for'stu-
dents from Athabaskan, ‘Inupiaq. and Yup ik language groups.
+ These hapdbooks address the unique sociocultural and linguistic
characteristies of each grou‘ﬂs they. relate to the school setting.
~ They.also provide educational resources such as recommended
I « readings. listings of school districts enrolling studems from each
* group Qd sources of mfornmtmn . matenials .md instructiondl as-
slstume oreach Idnguage group. . -
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FOREWORD

" Purpose :
This handbook has been designed to assist school districts in
. prowdmg effecuve educational services to students from the Inu-
piaq Idnguage group. -
This is one of three handbooks devetpped ta increase school
distticts" and school pefsonnel's understanding of selected Alaska
- Native language groups. They have been designed for use by ad-
ministrators and all school staff who have l‘espomlbllmeq for the
schooling of these students. )

U !Developmem'of the Handbook
The development of this handbook began in August, 1983,

in response to the need for information regarding cultural and lin-

guistic factors which should be understood in the school setting.

This handbook should be regarded as a first edition. It is dif- -

ficult in one volume to depict the uniqueness ahd heterogeneity

that characterize this language group. It should be recognized that-

any language group is complex and diverse, having a variety of

needs and characteristics based upon different experiences. Much
" more research and wark need to be done to-ensure successful

schoofing for this and other minority language groups in Alaska.

i s Program Managey
BllmguallBlcultural Education Programs

ty

Mike Travis |

.
~
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" THESTUDY OF LAN_(.}UAGE

[ 4

A linguist’s fascination with the study of larfguage is based primairily
. on the complex nature of all language, man’s foremost system ofcon_duni- .
cation. Although the origin of language is uncertain. it is _cléur that all lan-
guages have evolved through ime. changing with the history of the peoples
- who speak them. A Izgnguuge-'feﬂects‘the culture of the group who speak
- itby incorporating Vocabulary appropriate to that culture. Forexample. Inu-
piag has an elaborate vocabulary pertaining to whale-hunting, while
Japanese has many different forms of address appropriate to particularsitua-
tions. In a sense, a modern language recapitulates the history of social and
‘cultural changes among its people. as new words are added and old words
dropped to suit a changing environment. For-example. even a superficial
comparison of the language of Shakespeare with.modern English will shotv
how language can reflect the changing attitudes and conditions which En-
glish speakers have lived with over the past several centuries. _
- The grammatical system of alanguage is a systematic seriés of relation-
ships which is part of the intellectual ability of anyone who speaks the lan-
guage. The degree to which language is innate to h_umuns. the way children

. .learn languages, and the existence of so many differerit types of languages

- Bnearth all offer exciting possibilities for linguistic study. \. :

As linguists try to learn about and- describe different languages, they
rely on a number of assumptions about the nature of all language; these may
- be considered universal Imguistic truths. It-is universally held true that all

IR {anguages are equal in their ability to convey the thoughts of anyone speak-

1Y

ing them, that all are effective and valid means of communication. Noan-
guage is more suitable to human expression than any other, and none has
ever been found to be more “primitive” nor more “advanced” in terms of -
the level of communication whose medium it is. The linguist's objective ap-
proach to language does not allow ranking langliages as superior or inferior,
but we Wwill see that cultural bias or prejudice may lead a person to favor
one language over awother, - S g

14
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Vlrtually evcryoﬂ'e Iearns at keast one Ianguabc as a chlld and some’
Icarn more than one. Throughout history bllmguallsm (the knowledge of
" two languages) andmt(en mulnlmguallsm (the knoyledge of many lan-
guages) have been cOmmon among people living where several languages
- are spoken In Alaska, for expmple, in-areas, where the territory of one Na-
tive group bordered on another's, it was commbn-for members of one group
to speak the language of their neighbors as well: 8.\mong the three different
groups of Eskimos in the Bering Strait area, there were trequent commercial
and social relations, and many individuals l¢arned the I;’ngUdges or dialects
of their neighbors. Inupiags were also commonly bilingual in the areas near
Athabaskan territory, nolably in the villages of the upper Kobuk River.
Btlmguallsm is of course stiil guite common in Alaska today, especially
among Nariye people who speak-English in addition to their own language.

v Inan :;twronmem such as an Alaskan V|Ildge where more than one lan-
guage is used, ditferent faclqrs mﬂ,uence which language is sﬂoken in what
Situation, delermmmg the role of each language in the commqnuy
- factors can be qune complex but generally we can’ recognize cm. lan-
guage’s don;l.nns ‘that is, the situations where a bilingual person will hoose
one language over the other. In such cases, there i Is often a so-call¢d mu—
mate™ language that is not the n.monal or majonly Ianguage and i§ used in
lhe home and among family and C(ﬁhmunlly members. In‘pfficial conexts
where one deals with government, institutions, or. pwple unrclalcd to the
hqme commumty people are ‘obliged to speak English, since outsiders do
"notspeak the honie lunguage. In suuauomlll\e this, it fs typical that speakers
of the minority language, lnupmq in this case; will learn. the mujority. lan
guage, that is, English, but ()l‘.lfhlders wull not Ie.un the. Imal mmouly Tan-
guage. . - o - b

The relation between minority and majomy Iangu.u;u. brmp us to the
reulm of Im;,uuslus pemunm;_. 1o how people use language and how they teel
about different Iangua;,es Many people havestivorable or unfavorable at-

ese’

titude$ toward certain languages, usually depending o the person’s percep-

- “tion of the group who speak the language in'question. 11 that group is held

.
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i hngh esteem, thelr language too may be regarded favorably. If for some
reason the group is disliked or accorded low social status, their Idn;_,u(age
-t6o may be looked on with disfavor. Suah attitudes are often expressed in
“ statements that a given language m.nm as good as one’s own, or that it

sounds unpleasant Thus non-linguistic ¢onsiderations, that is, socil at-

titudes, can interfere with our appreciation and acceptance of languages

other than our own. Sometimes the pggative attitudes of other segments of _

soc?ety can influence people to teel badly about their own native Ianguage

causing conﬂltt and confusion withinfhe individual. .-

» 4.

N

* Attitudes about language play an important role in situations where

-. \~$/ﬁnore than-ong language is used, especially where a majority’ language such

as English exists alongside a minority language, in this case Inupiaq. It is
|mportant to remember that all languages deserve recognition and respect

as equally elabbrdte and effecttve systems of communication. Becoming
_familiar with another language and culture inevitably i increases one’s respect

for them. Learmng about dnother I.mguage also brings to light the linguistic
accomplishments which characterize tha language, No student of English
can help'but be awed by the genius of ShaRespeare; so too do students of

" Inupiaq come td love and dppreclate-;pe rich ora_! literature of that language.

| | The'Es'kim_o-Aleut Iariguagé faﬁnily

The two majbr IaﬁgUage families of Alaska are Eskimo%leut and Athabas-

kan-Eyak, with the former found prlmanly in the northern and westerncoas-

tal areas arfd the latter found irf the interior. Thupiaq is part-of the Eskimo- =

Aleut Ianguage famlly Esigmo-Aleut languages probably originated in the

Bering Sea area, makmg Alaska the North American homeland of these -
peoples. Of course, Eskimo langiages have traveled far ‘beyond Alaska, -
. - . with Inupiaq spreading into Canada and Greenland and .Y uplkmto Siberia. .

# Although there is a definite relationship between the Eskimo languages

| and Aleut the spln between the: two is probably at Ieast 4 0()() years old

“ . - ¥

. .‘\



SO that the Aleut Ianguage is quite dlfferem from-F skt?o in sdme unportant
~ respects. The Eskimo languages proper can be dmded into two bmmheq
Yupik, and’ Inuit or Inupiaq. There are thrée Yupik Ianguages in Alaska:
. Central Yupik. spoken along the coast of sbuthwestern Alaska, along the

lower Yukdn'and K okwim rivérs, and around Bristol Bay: Alutiiq, spo-
ken on the Alaitsa-Pg:mula Kodiak Island, the southe‘i Kenai Peninsula,
* and aroynd Prince William Sound and Siberian upik, spoken on St. Lawr
. ence Island tn Alaska and on the Chukchi Penip! ula in Sovjet Siberia (actu-
ally, the three. forms of Eskimo termed Siberi .
-~ enough to be called three different languages).« .

~ The secqnd branch of the Eskimo language family, dnuit or lnuplaq.
is considered a single Ianguage which extends acrgss the arctic regions of

the western hemisphere from the Bering Stralt,to Greenland. Nelghbdrm,g '

dialects of Inuit are usually qunte similar and neighboring groups can under-
stand one another easily, but some individual dialects may have unique char-
acteristics . which make it difficult fpr other Inuit to understand them.
. Dialects markedly different from any otheys in Inuit, for example, are found
at both geographic ends of the Inuit area, on the Dlomede Islands and in
EastGreegland. : .

At this point we should explam what li gums mean by. “Ianguage and
“dialect.” A language is a distinct and unifigd systém of spoken communica-
tion which can be divided into different diglects. Dialect differences distin-
guish-particular: groups within a Iangnage copmunity, generally based.on

-such factors as geography, socioeconomic Aatus, or ethnic origin. Ameri-

can English includes all three types of dialects; for example, New Yorkers

- . and Texans often have |dent|ﬁable geographical dialects,, members of the

uppe‘?cla« on the East Coast may-speak with an accent or vocabulary ghat
_sets them apart, and ethnic groups like Mexican-Americans ordrish-Ameri-
cans inay have distinct features in their speech. Inuit dialects, on the other
hand, are almost exclusively regional or geographical. What distinguishes
"a dialect from eklanguage is that people who speak.different dialects of the
same- language can generally underetand ‘ane another, while people who

Yuptk are p“‘obably dlfferent :




- Writing was at first bascd on English and so was not optimally suit

speak t|l“t‘lt.llt languages L‘IR‘()I unless they are bilingual. “Languages may
be related. like English and German or Yupik and Inupulq but if they are
truly Separite fanguages. theygere difterent enuu;.h s that communication

. between ghem is hampered. In this way., we find that Central Yupik and Inu-

piaq gre related but different languages. while Kobuk Inupiag and Barrow
Inupiag. whose spe.lkcrs can understand each.other are dlllcrenl cl'nﬂem

. Of the same I.mguage, o

‘Within Alaskan Inupiag there are two major dialect g L.roups each wuth

two dialécts. )nhAI.lskan Inupiag mcludevthe North Slope dialect (spo-

Ken along the Arctic cpast as far south as Kivalina) and the Malimiut dialed

\ ,isfoken south of Kivalina in and around Kotzebue. along the Kgbuk River.

agd at the head of Norton Sound, especially in Koyuk ang Unalakleet). The
Nunaigiu dialect, found primarily at Anaktuvuk Pass#8 transitional be-
“tween the North Slope and Mallmlbﬂllalects The other major dialect group
is’Seward Peninsula Inupiaq, found on the Sewurd Peninsula and in the area
of ‘Norton Sound: this group includes the Bering Strait dialect (spokcn on
King Jsland and the Diomedes and i in the coastal villages north and west of
Nome) ang the Qawiaraq dialect ( spoken in Teller near the original place
» gamed Qawiaraq and in lhe villages west and soulh of Nome as.far as Un-
alekleet). > ' '

The earliest writing x)f Inupiaq look place when explorers Tirst: amved

in Alaska and began recording words in the native languages they encoun~ :

tered. They wrote in a manner which adapted the spelling of their own lan-
guage. or of other languagevthey knew, to the new Ianguage they were re-

.scording, Spelling was therefore often inconsistent. since the writers were
. ‘often maKing itup as they went along. Unfamiliar sounds were in some cases

omnggd or else confused with other sounds, so that Eskimo ¢ was frequently
not:distinguished from &, and long conspnants or vowels were not dmm-
guished from short ones: e,g., n trom nn or a from aa.

-~ Writing of the language by Inupiaqs did not begin until the missjonaPfes

arrived and began translating religious materials into the Native langua




. ' \
sound system of Inupiag. Written materials were n‘evcrlheless- readable by
. those who knew the language. It was not until the 1940'§that anyone at-
tempted to decide on a coherent and ascurate yrifing system for the language
which would allow spelling to be staridardized. In 1946 Roy Ahmaogak,
an Inupiaq Presbyterian minister from Barrow, worked with Eugene Nida,
a member of the Summer Institute of Linguistics, to dcvclop the current Inu-
-ptaq writing system. Although changes have been made .in the onho;,ruphy
. since its origin—most notubly the changt from kto ¢—the essential system
was accurate and is still in use. It is mlereslmg to note as well that Greenlan-
“dic Eskimo, a near relative of Alaskan Inupiaq, has a dnslmgunsh«.d history
of Inerucy. writien by missionaries since the eighteenth century and with N
«  astandard orthography which dalg{ back to the mid-njneteenth eentury. (A

spelling reform in the 1970's improved und updated the old Greenlandic
‘writing system. ) : !

Historical factorsand the current sh_uation of ‘lnupiz.\q o ) g

) It is difficult to say why a language dies out in one area and continues AN
lo be spoken in another. Did some greater outside pressure place Inupiaq
in jeopardy while neighboring Central Y upik remained viable? While fpm-
paring their situations yields only inconclusive results, it is useful to an un-

~ -derstanding of the icurrent situation of Inupiaq ta explain the events and in-
fluences that hav¢.shaped modern- -day Inupiaq culture.

Europeuns arrrived in the Inupiaq region later than in more southerly

parts of Alaska. The Inupiags’ first heavy contact with _oumders was in _the

A3

‘ .
The Russ.mns who_established themselves in Alaska in the ‘mid-

| eightéenth century, did not have mich direct contact with thé Inupiags; ex-.
. J cept at their settlement of St. Michael near Unalakleet. Although the, Rus-
sians dtd not trivel much north of this nrea, their gomgs did along : with the

. Q . o -. : : "\. 1 ‘ - ) ‘
L ERIC R e & R
Bl A 7 proviea by e N N . : . .

e o o .- ., ‘. .. ‘ , PR . v

P . . ' fas 4 .
T T Y T L A L T e T T . LT T T T




_ Russian names for them. In areas heavily inflyenced by the Russians, Rus-

~ sian-derived names for such things as soap, flour, tea, and sugar are still,

inise more than a century after the Russiang’ departure. Going from south
to north in the lnuplaq area, one finds fewer and fewer Ruwan Ioan words,
from dozens in Unalakleet to only two in'Barrow .

The first large wave of outsiders to reach northern Alaska were whalmg
crews. They were ethnically quite’ mixed, mcludmg’Hawanam (also known
as Kanakas), white Americans, Scandinavians, and the so-called Por-
tuguese, who were mostly Portuguese-speaking Blacks from the Cape
Verde' Islands off West Africa. The whalers had.a profound effect on the

lnuplaq groups they encountered for a number of reasons.. Fi rst, they were

competing for whales, which had already; been driven almostfo extinction
by whalers in the Eastern Arctic. Eskimo whalers in fact adopted many tech-

nological innovations from the old whaling ships. The whaling crews also -

btought with them disease and alcohol, resulting in disastrous epidemics and

introducing the scourge of alcoholism to people whose culture had no prew. '

ous experience of addictive intoxicants.’

- Commercial whaling. in the Arctic ended shortly alter the. turn of the

century, A few decades Before, a concerted effort to influence and change
Native Alaskan culture had begun in the form of missionization. There has
* been much debate about the role of misgionaries and their long-term*tffects

on Alaska, but in any case, it seems clear that most of them misunderstood

~ and failed to respect the traditional systems of beliefs they encountered-when

+  they arrived. Of all the outsiders who came to Alaska, missionaries were

the first whose goal it was to change the Eskimos into people like them-
selves.

The new religion profoundly disrupted traditional bqklmo culture as,
missionaries intraduced forelgn ideas and values, presenting them as univer-

sal truths when they were actually artifacts of European cultures. The_y.en~ .
- couraged people to adopt the European-American life style, including dress,

table manners, and other kinds of behavior which the newcomers admired

in themselves and wished to see mm'ored in the people they encountered. "

| . _ - .
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* This cultural chauvinism was especially merciless in some areas where re-
ligious groups fought to eradicate Native music and dancing. At the first
Inuit Circumpolar Conference in Barrow in 1977, an Indian leader from
Canada told those assembled, “When they come to change you, the first

. "thing they will try to take from you-are your drums. Nevef give up your

drums.” : - _

The native language was. another target of those who thought they
would “improve” the Native people of Alaska. Educatfon was to move Na-
tive people into the'mainstream of American society; this was of course not

 the traditional sort of education by which Native people trained their chil-

-dren to take their adult roles in society, but European-style classfoom educa-
tion. The teachers were Whitg people from the United States and the lan-
guage of instruction was Engligh. The first students came to school speaking
only the language of their hofne, so a bilingual member of the community

~ had to translate in the classgpom. Many people who went to school in the

early days report that, very yhderstandably, they did not learn much. ‘
No schools in Alaska under the Territorial administration enédur_agedf

 the ue of any Native language. Most, in fact, actively discouraged it by
punishing children for speaking their own languages, striking them, taping
‘their mouths shut, and isolatirig individual offenders. Such mistreatment re-
'mains a vividly traumatic memory. for many middle-aged Inupiaq people
today. Not only did these attacks on their language strike at the foundations

~0f the children’s identity, but the forms.the punishment took were violently

at odds with accepted behavior in their culture. At the same time, school
and government personnel told parents to speak English to the children at
home, and fearful that their children would suffer punishment, the parents
tried, even though many of them spoke very little English themselves.
Another factor which has affected the viability.of the._lnupiac] language .
is boarding schools to which many children were sent, especially during

. -their teen years. Since village high schools did not exist until recently, chil-
- .dren were often sent out of state to Bureau of Indian Affairs high schools

and later to BIA schools in Alaska, located at White Mountain, Eklutna, -~

.
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or

- and later M-'t. Edgecumbe in Sitka. This policy no doubt furthered-the stu-
" dents' formal education but -removed them from their home environment

during the crucial years when they would traditionally become mature mem-
bers of their own seciety, perfecting the language skills they hgd learned
as children. Many young people barely spoke their native %anguage while
they were away from hoine\. SO lhgl they got into the hgbit of conversing
mostly in English and remained with language skills which would tradition-

ally have -been appropriate only to children, since in all languages child

speech matures naturally as the speaker nears adulthood. 'Board_in'g schools
must be considered an additional force of acculturation on the generation
that attended them, ' ' ' '

Leona Okakok of Bhrr__ow. in a presentation to the Bilingual Special

- Education Institute held in Fairbanks in August, 1983, spoke about the ef-
fect that boarding schools have had on the passing on of traditional skills ,

and knowledge: "Ong_of the young ladies I knew at the University said that

- she went home one summer, after having been away at school for what

. seemed like forever. She had all of this education and brought it back home

and was confronted with having to butcher her first seal, and she didn't know
one thingto do. She said, “‘What did | 80 to school for? F've come home

and 1 don’t know how togo a very elementary thing which young ladies

know, how to prepare an animal for consumption.*”
Leona went on to discuss the role that parents must assume: “There has

*to be a realization that parents are involved in the education of their children:
_, This is something which had been lost, because once the children were taken
~out of the village to boarding schools, this-act in itself said, ‘O.K. We're

taking over the education of the children. You don't have to worry about

" it.” And they aré taught the Western culture and brought_buck. and anything.
~ the parents try to teach the kids—if it clashes in any way with what is being
- taught in the Western school-—they were told ‘Don't.' We have to teach

~them this way. The patents were riot a part of the teaching of the child for

SO many years. Me too. | have to push myseif to get back into the education

of my own children.™




- ’ ’ A

It was lhe intent of The educational \ystem to convince Native people :

that English was supermrm their own languages as a means of communica-
tion. Few Alaskans would dispute the usefulness of l-m.llsh to those living

here, and nearly everyone ‘would agree that English should be laught in the - ~

schdols. Early educators, however, p\esented nglish not"as apractical skill

but as a moral necessity, thoughtless of the effect that this would have on

the local cultures and the self-respect of their people. This effect was indeed
_profound. As the school and other mainstream institutions tﬁ/e taken over
the roles lhaé traditionally belonged to the family and community’; traditional
-amvmes and customs yielded to foreign ones. Thus children have come to

{,
N

know less and less about the culture of their ancestors.
- The introduced educational system has imparted not only facts. and
skills but also cullyral values. This has often created contlict and'unease in
the very peogle who were supposed to be helped. The implication that in-
troduced cigtoms, beliets, and language are superior to indigenous ones has
been very di
is complex endygh to learn two sets of attitudes and traditions simultune-
ously without the added burden of prejudi‘be and cultural dominance.

- Whei a dominant culture is in contact with a minority culture, the
minority may come to accept, to some extent; the majority’s view of them.

-~ “This is directly relevant-to the change in‘the status of Inupidq language in

Alaska. 1t.is oversimplifying to say that parents followed orders and stopped

- speaking Inupiag to their children. Rather, parents probably responded to
the devaluation of their culture by outside institutions. -Bombarded with

ptive for people who grew up with their own set of beliefs.It -

negative attitudes, many people no longer felt proud to  pass on their lam-v“]

guage and traditions. : : pR

‘Knowugg somethmg of this hwlory is essential to undersumdnm_. the

presem linguistic Situation. A-new teacher in a village will do well to under-

ﬁand some of the mistakes of the recent past, since they have shaped many

“of the attitudes and practices he or she will encounter. It is to be hoped that

such an understunding will prevem continuation and repetition of those mis-

takes.
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To.understand fully the/ language situation in Alaska today, we must g
consider the current status Qf Inupiaq and its relationship to other dialects -
of lnun To begin with, anyone who visits an Inupiaq area will observe that
the nafive language is spoken- ‘mostly by adults, There are in fact few chil-

- dren and teen-agers anywhere in-Alaska who can Speak fluent lnuplaq At
- Wainwright. south of Barrow, there are small children who speak it, and -

in the villages of the upper Kobuk Riversome hi igh-school-age chfldren still-

- converse in it. When we discuss the survival of a language, we must consid-
~erthe age of the youngest speakers of the language. If the youngest genera- -

tion. does not speak a language, this indlcateq that the language is not being .
passed on in the way it has traditionally been during its éntire past history,
as all languages are paseed on from parent to- chlld assunng the continuity

“of Ianguage

‘The process o* language shift occurs when there is a dmconnnulty.
when the child has a first Janguage different from that of his parents. Mosh
Alaskan Inupiaq children have English as their first language, even though .
their parents have Inupiaq.as their owp first language. The consequences
of language shift yary with t itgation. Among immigrants to the United
States, for example, most grandchildren of immigrants learned to speak En-
glish better than the langugge of the “old country”, (which they may not have
learned at all), but this sh{)tg‘affected only the immigrant groups-and not their

“ancestral language overall. That f  even if many or most Greek-Americans
~do not speak Greek, that language continues to be used in Greece as it has

been' for centuries. The kind of language shift occurring among Inupiags

- functions similarly to that found among immigrants, but i its effect is totally
 different. If a language does not continue to be used in its homeland the

shift could result in the death of the language. If an eptire populanon——-not '
merely emigrants or pamculqr segments of socwty~—-abandon their lan-
guage, the.language is not renewed by being passed on and will eventually
have.no speak'm

/A language with few or no children who speak it is called a moribund
Ianguage, and |f this sntuatmn is not changed it will be a dead language,
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one with no native speakers. When a language dies, extensive written re-
cords of it may remain (as with/Latiy, or else nothing may remain. Wntmg
and‘modern devices like tape-recording and video recording serve to docu-

» ment alanguage but they cannot mdintain it as ative medium. In Alaska,
one language that las been recorded.i ady deadhis is Eyak, an Indian
language of Prince William Sound, of which only two pattial spedkers re-

++ piiwain, living in dlffererittowm so that the language is no longer used.

' Language death is a tragic situation. .People whose language is being

lost may feel this loss.very strongly. The Iast speakers of a langiage experi-
ence great loneliness, without people to communicate with in their ngve

. language and lamenting the*end of a long cultural tradition. Members of an

-ethnic group who have not learned the old language often feel deprived of v
their cultural tradition and' feel alienated frpm their ancestral community.
People outside the group who appreciate its culture regret the loss, for the -
loss of a Ianguage means the loss of a unique cultural treasure in the world,

- which thereby takes another step toward “monoculture,” the prevalence of
one dominant Iahguage»and culture where once there were many.

If few or no children in Alaska speak Inufiaq, then almost no one is ’
learning it as his native language and the future of the language is at best
_uncertain. If it is any consolation, Inupiaq’s neighboring Eskimo languages
remain quite strong. Central Yupik is still spoken by many people of afl age”
groups. Siberian Yupik on St. Lawrence Island is still spoken by virtually

=* the entire native population .of the.island. Inuit dialects related to Alaskan

Inupiaq are found to the east in Canada and Greenland. In Canada, most
Inuit villages—with notable. exceptions in Labrador and the Mackenzie
River delta near the Alaskan border—maintain Inuit as their principal lan-
guage. All Greenlanders speak their form of Inuit, Greenlandic. In recent
years, communication worldwide among Eskimo groups has increased,
. especially through the biannual Iniit Circumpolar Conference, and trends:
are developing which cut across the international borders which divide Es-
-kimos. If these trends include an emphasis on maintaining the Janguages! o
Alaskan Inupnaq may. benefit from the mﬂuence of Inuit groups whose Jan-.

o’

 guage remain$ strong ' - :
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INUPTAQ SOUNDS AND GRAMMAR
ANDTHEIR INFLUENCE ON ENGLISH

Y

\'he sounds of Inuplaq are not very different from those of English,

- wheri, one compares a wide range of the world’s languages, but there are
some significant differences. Inupiaq has only three basic vowels, a, i, and
u; they are pronounced as sp-called pure vowels, with g like the u in English
nut, i like the ee in sleep, and u like the w.in rule. These are*short vowels;
they Have corresponding long vowels, aa, ii, and uu. In Inupiaq, long and
‘showt vowels must be distinguished in speech and writing because they can

- make a difference in the meanings of words. For example, suvar means

whal are they doing?" but suuvar means “what are they?” Short vowels ‘may

" also be joined, producing the diphthongs ai, ia, au, ua, i, and ui,.

' * Inupiaq consonants differ from English consonants in some important
ways. For example, in !ndpiaq there is no b, d, or g (in linguistic terms,
all stops are voiceless). As a result, many Inupiaqs have difficulty making

. - the distinctions'between b and p, d and 1, and k and g in English, so that

a pair of words like ‘pill’ and ‘Bill’ may sound the same. On the other hand,
Inupiaq has a number of consonant sounds not found in English, makmg
ot dlfﬁculgforEnghqh speakers to say Inupiag words correctly. You are sure N
" to encounter the letter q. which represents a sound much like k but pro- - .
"nounced. farther back in the throat. English speakers usually have tropble '
~ at first dmmgmshmg k and q. The Inupiaq sound written g is pronounced .. |

- "Ilke a Frenchi or German r, the Inupiag sound written simply as g is nof a -
stop ﬂike Englnsh g) but a fricative, and. may seem to be between g and y -
0 anlmh speakers There are other Inupiaq sounds different from anything -

~in Eﬁ@ﬁh but it is difficult to discuss .hemin a work of this nature. .- -
Spgakers of Inupiaq English have few real pronunciation difficulties,
‘ h "‘nhan that mentioned above. There is certainly an Inupiaq “accent,”

4 .?hl_éh dépends not only on the pronuneiation of sounds but also oh intona-
- (‘i'j t.qualmes This accent however probably doeq nat interfere wnh '

-




~ The grammattc.tl dtlfereqces between Inupiaq and English are numer-
ous and very tmportant to anyone working with speakers of both Iunguages .
:Twill ghly point qut here some very general differences; a full course in the
lang.;ghe would be necessary to make adequate comparisons. . i K -
e . Inupiaq words are often very lopg compared to English words, because '
Inupiag words are composed of a word stem followed by a number of suf- ) '
fixes and an inflectional (grangmatical) endmg An entire English sentence
may be translated by a single Inupiaq verb, because Inupiaq suffixes express
the same things Englts&xpresses by pronouns, adjectives, and adverbs. For
example, umiagpaqaqtut i ‘they have a big boat’; umiaq means ‘boat’,
" pa (fromgpak) means ‘big/n gaq means *have’, and tur means ‘they". \
It is impossible to give a complete ptcture of Inupiaq grammar in this
- brief work, but it will be helpful to anyone worktng with Inupiaq childien
-to learn a few basic facts about the Inupiag language and about how lan-
guages influence each other. Although few Inuplaq children in Alaska speak | -
anything but English, many hear 3 great deal of Inupiaq intheir daily lives. -
They myy know some Inupiaq words and use them in English conversation,
and their English pronunciation may be influenced by the sounds of Inupiag.
Wherever Iang(mges are in contact,-eithér or both of the languages may
~ change over time. The most common kind of influence is in terms of accent
or pronunciation. Words from one language may also pass into use in the
~ other. We have already mentioned the borrowing of Russian words for trade _
goads into Inupiaq; there has been a great deal of such borrowing from En- .
glish too, of course, so- that English words are also used in Inupiag. Simi-
-~ larly, English has adopted a few Eskimo words, such as “anorak," “igloo, “ 
and “kayak " objects English speakers first encountered in Eskimo territory .
- Of greatest interest to us here is the influence oF nupiaq on hnghsh _
So-called “thlage English™ or “Bush English™ is commbdg not only mmong
people who also speak Inupiag, but also among the youngergenerations who
-~ speak only English. Village teachers have often-asked for elp in um.ler-
- standing and dealing with the different variety of anltsh

. F spbak o '
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There are several varieties of Enghv.h spoken in Alaska but the type_

- wewill speak of here i is that which is influericed by Inupiaq in pronunciation,
vocabulary, and grammar. Like the English spoken by some: immigrant -

__communities such as Mexican-Americans or Chinese-Americans, itis a type
Pof “non-standard English,” that is, it is in some ways unlike the English
+ taught in schools and used in the natlonal media. Nonstandard English is -

—

not, however, limited to brhngual commumtles American English also has ‘
many regional dialects and informal vanetles of speech which are not taught' "

in tj're schools

The descrlptlons'l give here of lnupmq -influenced“English apply".

for whpm English is a second Ianguage Generally, though, the two groups

mostlyto those whose first language is EnglisH, but some also apply to those
mq»} separate treatment. ot

. .

Inupiaq-influenced English may have any number of grammatlcal dlf— -

 ferences from standard English, and"the exact.number and nature of these

differences vary among indiyidual speakers. I will mention a few common'.

features of the English of northwestern Alaska whrch I have observed, but

thls list zrhyi\o means exhaustive. , . : .
peakers often omit the thlrd person smgular marker _s from verbs,
for example saying ‘he eat’ for ‘he eats.’ :
, 2. Inupiaq has no gender distinctions in-its pronbuns. English distin-

guishes among males, females, and non-humans by using the gender pro- .

ol

~ nouns ‘he, him,” ‘she, her,’ and ‘it,” but Inupiaq makes no such distiiiction. - -

The same Inupiaq word means ‘he i.eating,” ‘she is eating,’ ot ‘it is eating,’
dependr g on the context.in whrch it occurs. If it is desirable to emphasize
gender, houns. like ‘man’ or ‘woman’ may be used. Because of this differ-

ence, an Inupiaq speaker may use the wrong pronoun when speakmg En-

glish, saying, for example, ‘Mary got his coat” for, ‘Mary got her (own) |

coat.’
3. Speakers tend to form questions using only intonation to mark the

“ question, rather than i mvertmg the order of subject and verb e.g. ‘Youwant -
“some soup?! rather than ‘Do you want somesoup?’

A
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. Inset: The Eskimo-Aleut language family (shaded areas), - o

Native Languages

» »
]

T The shaded area is the Inupiaq language area;
1 solid lines aré language boundaries; broken '
- lines. show -the approximate boundaries of -
" major dialects Qmajor Inupiaq dialects are,
\ % 3from east to west, North Slope. Kobuk or R
e % “Malimiut, Qawnaraq,and Wales) -
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4 Preposntlons tend to be used different'ly from standard Enghsh Fo {‘

example, you niay hear ‘He went movie’ for ‘He went to a movie. Loca-

tions and directions are especially affected for example. at us’ for ‘at our -

-house’ or ‘on the way’ for ‘in the way.’ ; ;
'5' The auxiliary verb. let i {5 used to express causation permlwon or -

. obligation, which standard English us¢s different auxthary %et‘bs to express;

. for example, ‘My mother let me sweep the floor’ for - My mother made me

© sweepthe floor.” ° i &

6. Plural forms may be used mstead of smgular or collecttve formq for
certain nouns, €. g. ‘sleds’ for ‘(one) sled.” ) S .

7. Quantifiers may be different, e.g. ‘any many for ¢ any number of'
and ‘any much’ for ‘any amountof.” e

-v A e 0N

8. Verb tenses are expressed dtffemntly The. snmple present téfise- ts,' '-
modified by always:to distinguish it from the past tense, which may in turn
be modified by already or some other adverb indicating past time; foréx- .
ample ;’\e always eat dinner early for “he eats dinngr early,” but “he eat -

r “he eat.yestetday” for “he-ate.” The definite or distant past may
* be a form like ‘*he was go” or “he been g0.” The modifier never may replace

-

the standard not, as in “he never eat yet” for “he hasn’teatenyet.” . @ - :

" The ques'tion of how a teacher shotild approach this variety o'f English - |

-~ is a complicated one. This variety of language tends to be very well estab-

lished as the language of younger generations in Inupiaq viages. This is
in part a legacy of educattonal policies-that urged parents to speak English
to their children. Since many of those parents spoke English with difficulty
and with strong influences from thetr native Inupiaq, the language the chil: .
. dren learned was a nonstandard variety. It seems likely that had parents spo- -

- ken Inupiaq to their childsen and left the teaching of English to schools, the

children would have learned both Inupiaq and a more standard variety of -
" English. This is what has happened in much of southwestern Alaska, where
children speak Yupik at home and Bngl;sh only at dchool so that they are
btlmgual




'___‘___T___..ﬁw

It is the school ‘s goal to teach standard bngllsh realizing its impor-

* tance forpeople in American society who wish to hold a job where language

‘skills are necessary. The English used in commerce, education, and govern-

- - ment is requiged by our society to be fairly standard, not in the accent a per-

son has when speaking, but in the grammaucal constructions he or she uses »

in both speaking and writing.

The reasons for learning .;lhndard English are Iargely pracucal Itis
useful and may help one to achieve educational and career goals. Becuuse

of the social value placed on speaking standard English, _many~_~.-or even
most—Aunericans grow up thinking that nonstandard English “sounds bad."”

This amu‘de may cause them to look down on speakers of nons(andard En-
glish; it may even influence the classroom demeanor of ateacher.

is very |mporlam not to canvey the impression that the local variety
of English is an inferior way of speaking, since it may be the first language
of most of your class. The goal of the school should‘not be. to root out or

-“correct” local Engllsh but-rather to teach standard English and enable

_ people to use it at appropriate times, It i IS-very commion in this country that
b people’s-home language is different from the language they use at school
" orwork.’ Almost everyone can “switch” his or her speech according to con- -

text, adop(mg a more or less formal manner of speaking depending on the
situation. For example, many of my [nuplaq s(udemsm the University speak

more formal English in the classroom lhan they do at home or when (alkmg '
- among themselves. - :

Sonie teachers report sucé’ess in explammg to their classes that they are

learning a form of English at school which is diiferent from what they speak
* athome, the school’s language, of coursy being standard Englush The chil--

dren-can be taught to distinguish between the two and to use standard.forms -

in school Nonstandard forms are not criticized, instead, equnvalem standard

forms are presemted as alternatives acceptable i the formal context. Chul-
~ dren‘are. not m )dq to teel bad for using nonstandard forms, but each typé
of English is given -its place; In the puse, teachers have tradmonally re-
sponded to nomslandnrd varieties of Eng,llsh in wuys which create bud feel-

o . . . "
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ings among people about their own language and thus about themselves. Re-
member that standard English is a useful, practical tool which will benefit
studenits in their education and careers. It i$ not to be taken as a moral im-
perative or a mark of supetiority, even though many’ people in the society
at large often view it that way.

W’




r i .

< _ .
INUPIAQIN THECLASSROOM -
) : ' : - i - .
| There are two languages of importance to an Alaskan rural school, En-
 glish and the native language of the area. All schools, obviously, teach En- -
glish, and we have discussed above the need to understand the English-lan- )
“guage situation in Villages and to teach staidard English as an altemative,
X but not |nvar|ab|y supenor. form of |anguage Many sc'hools in lnuplaq wl-
i : tional Attendance Areas (REAA%) have some sort of blllngual or blcultural
| education program. '
- The term “bilingual educatlon is used a great eal in Alaska to de-
| ~escribe the introduction of Native culture and languagk into the school curri-
. culum. Instruction in schools becomes bilingual gy when both languages,
* English and Inupiagq, are used as media of insjriction, that is, when Students
.can go beyond the study of the |anguage to use it in learning concepts and
skills. .
~  Where children come to school speaking English, as is the case in most
Inupiaq areas, schools teach aspects of Native culture in the classroom,
- often including instryction in the Native language. Bicultural programs may
o A/ \ _ " touch on many instructional areas. Often children are taught handicrafts and
-+ the use of traditional tools. Traditional storles which fulfilled all the same
' functions in Native society that literature docs in European culture, may be
taught. Students may learn the history of their region and people, including
aspects of the traditional life style that may no longer be practiced. In addi-
tion, school programs may teach Inupiad as a second language to children,
whage first language is English. | /
| The task of tedching Inupiaq as a second language is difficult and chal- -
| lenging. Most of us can think back on our experiences with foreign language ,
} - - courses in high school and college and realize, iow much work goes into |
" both learning and teaching a second language. Learning one’s first language -
. isa natural process parentq teach children merely by speaking to them and .
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‘withou{ any training in instructional techniques. Learning a second language

requires a very different kind of effort from both teacher and learner. By
the age of eleven or twelve, people no.longer learn language in the same
way they did as young children; in most cases, someone who learned a lan-

guage as a teen-ager or adultwill never reach the same level of ability as

a native speaker of that language, but will always retain at Ieast a slight ac-
centbr grammatical awkwardness in it.
The teaching of Inupiaq in village schools poses all the dnfﬁcultles en-
countered in any second-language teaching program, together with some
special ones created by the newness of Inupiaq as a school subject. First;
although the eventual goal of second-language instruction is to give the stu-
~ dent working command of the spoken and wrltten language, it is difficult
to achieve this without long hours of exposure to the language, or a so-called
“total immersion™ program The few hours a week devoted to.a second lan-
guage, be it Inupiaq in a V|llage school or German in a city high school,
often serve to impart only a basic familiarity with the sounds of the lan-
guage, alittle basic vocabulary, and a few grammatical structures.

For commonly taught languages like Freach and Spanish there are a
great number of resources available to teacher'l—-textbooks tapes, readers,

and detailed courses of study. In addition, many university programs are _ .
available to train teachers of the commonly taught languagds, so there are
plenty of teachers available to schools. Inupiaq |anguage teaching, how-

ever, has begun quite recéntly, and the materials for teachmg it are still
rather limited. The demand for them, however, is relatively restricted. The
problem is accentuated by dialect differences in the language which make
it difficult and in some cases impossible for speakers of one dialect to use
~ materials from another. The majority of Inupiaq lariguage materials are in

the Barrow dialect, which makes them quite useful to the entire North Slope

and of some use to the Malimiut dialect as well, but of little use to the Seward
'Peninsyla dialecfs. Besides the linguistically legitimate need to develop ma-
terials for dialect dreas with pronounced differences, speakers of onesHalect

may have a strong allegiance to their variety of the langgiage which makes -




them unwilling to use materials in another dialect even when differences are
Dot so pronounced. In some cases, where the difference between diulects -
i$ approximately equivalent to that between American and British English,

- materiuls could be shared readily were teachers not unwilling to do so be-
cause of local pride in their own variety of the language. This kind of attitude
helps to maintain the diversity of the language byt does not help in develop-

— e ing a large] génerally useful and ﬁccepted body of teaching materials. (One

must remember that while thé writing system of English obscuses or ignores .
“many\regional dialect features, tlie more phonetically exact writing system
of Inﬁ}«q doesnot.) - .
. - The advent of bilingual and bicultural education is related to the impor-
tance that was given to the issue of relevancy in education during the early
1970’s. The question was raised as tp whethelr schools should continue pro- )
viding a fairly standardized curriculum or one which reflected the culture™
and possible special needs of the particular group being taught. While each
side has had its proponents and its detractors, the resulting compromise of

“a mixed curriculum as found in many Alaskan schools has proved satisfac-
tory to most educators. Some of the traditional knowledge important in Es-
kimo culture has been brought into the classroom by the bilingual-bicultural
teacher. The goal of this teaching is to impart knowledge traditionally con-

. sidered important in Eskimo culture as well as to give children respect for
their own traditions by representing them as a‘thing of value to be taught

- in school. Similarly, the Inupiaq teacher serves as a)role model for Inupiaq - -
pupils, showing them that their own people can be figures ofauthority and
‘respect in the school. o S o

Another major issue in Inupiaq language teaching is teacher training.

The typical foreign language teacher receives his or her training during sev-
eral years of full-time study at a college or university. It has usually been
impractical to train Inupiaq teachers in this way, since many are older or
middle-aged people whe canhot leave their holes for a long period. Most™ "

of their training has been given in short, intendive workshop sessions, of
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/ whlch many are needed to equal § bachelor’s degree. In most districts. |nu-

piaq teachers remain at their jobs for a-sonie years, although teacher turn-
over in some Schools creates occasional discontinuity, in the blculmral pro- -

" gram, necessitating training of a new and generally mexpenenced person.

Experience counts tremendously in teaching and turnover works ag.nns( de-.
veloping a staff of skilled, well trained teachers.

Despite the difficulties faced in rural Inupiaq programs, it'is important
to realize that there are some remarkably effective teachers who work well
with their scarce materials and brief training. Many older, experienced
teachers use existing materials to the fullest and often design their own to
supplemeq( them. Some teachers age enrolled in degree programs, foremost
of which is the University of Alaska's Cross-Cultural Educational Develop-
ment Pragram (X-CED) which, while not designed to produce second-lan-

- guage teachers, does offer training in bilingual-bicultural education. There"

is, t0oo, much-natural teaching- ablhty, especnally among older peaple who

" grew up within the traditional Inuplaq educational system, being trained by

their elders. Many people who were raised this way understand how to teach
as they were taught and do an excellent job of instructing others, especially
in practical skllls

~ Traditional forms of education |

. Evgfy culture has sorhé way of passing on to its younger members all
the kinds of information they need to become functioning adtilts in that soci-
ety. This is called “education.” In modern American culture, aglucation is.

. largely formal and takes place in institutions at specific times and places
‘We should not assume that because our form of education is formal, it'is
_superior (or inferior) toanyother Itis merelydnfferenl ' '

Traditional Alaskan Native educhnon is*far less Institutionalized and

tive. Lnfe in the Amlc is veryifficult. In older times eepeually,knowledge

. formal. Itis also less direct ﬁexpllcn but this is not to say it is less effec-

D j
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" of skills related to subslstence was crucial for survnval and these skllls were

taught in a coherently planned way. Motivated by necessity, children learn-
ed tobecome as skillful at hunting and surviving as their parents.- -
We cannot give a complete account of how each kind of cultural knowl-

cedge was passed on, nor do we want to urge the useof traditional educational

methods in schools. We will simply present the basic principles of tradi-
tional education in the hope that readérs can thus better understand commu-
nity attitudes toward education and determine if and how the school program

- can benefit from the way students learn at home.

Inupiaqs have a rich tradition of storytellmg Oral narratives in their
culture fulfilled all the fynctions written literature does in ours, and one of
these functions, of course, is education of the young. Some types of lnuplaq

- stories. are personal narratlves. historical tradmom and - mythological

stories.

One of the primary functions ‘of personal narratives is to educate the
'oung Rather than being an excuse to boast about personal achievements,
these narratives often recount mistakes the narrator has made. The implied
moral of these stones is that young people should not make the same rhis-
takes. , . P

This does not mean that all personal narratives deal with bltmders
Many are the stories of very skilled and resourceful people. Narrators @
of successes and subtly emphasnze the hard work and positive cultural val
that contributed to them. Some narratives describe in detail practical ways _
of coping with challenges; for example, successful hunters may recount the
techniques they used on a hunt. .

Lebna Okakok, in a presentation on lnuplaq culture ‘to the Bilingual
Special Edlwation Institute held in Fairbanks in August of 1983, gave an
interesting deecnptuon of traditional educatigm: “Traditional Inupiaq educa-

- tion was highly individualized as it had to be. The-parents yere the primary

 teachers; they were responsible for the education of the child. Because the
parents were botlFthe loving nurturers and the teachers, they were the au-
thority figurés. From the time a child is born in our cultyre, the nurturing

« \
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begins. From the naming of the chlld the nurturmg~ of a produdwe member
of society begins, because the naming ifivolves getting sofneone whose abrl-

ities you hope to pass on to that child, because it is named after soneone )

‘that you respect. And then as the child grows with our own traditional 'Inu-

 piag education, his own proclivities, his own inclinations, are nurtured dnd; '

encouraged and used.as a deciding factor in what to nurture that child mm.!‘
what that child will grow up as, even taken as signs of what that child is-
going to grow up to be. This type of nurturing of the child’s own inclinations
is what | think assured us of a productwe member of society. The educa-

tional system which used individualized learning, the family learning that -

we had to do in our own culture, saw the incentive as right there within the

. . child himself; all that is needed is guidance with no pushing or prodding to-

ward something which the child doesn’t want to do anyv{ay "

v
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"+ ANoteon Inupiaq Culture - | i.,
: N 2o o . » . )
S R - . .
" A newcomer (0 :an Inupiaq village may notice some of the language
phenomena discussed above, such as the influence of the Inupiaq language
on local English. More subtle, and yet equally real, are cultural differences

which set Eskimo village life apart from that of mainstream America, ‘Cul-

*  ture’ refers to the behavioral patterns of a society, the body of customs, be- |
liefs, attitudes, and practices which characterize a social group. Someone
who is not Inupiaq will certainly notice that traditional Inupiags do many.

’: ' lhi!lgs differently from what he is used to. A large variety of cultural differ--

ences is present which affect nearly all domains of life. While it J-true that
many traditional pragtices are no longer found, especially those pertaining
to the old religion a kinship systeni, much traditional culture, neverthe-
less, enduires to the present, and an-understanding of it is important to any-
* one dealing with Inupiaqs, especially ina village. Awareness of cultural dif-
ferences allows one to deal effectively and respectfully with people of -
another ethnic group. It can be particularly valuable for schoolteachers to
learn some basic agpects of Inupiaq culture, so that they can correctly inter-
pret the behavior oftheir pupils and of village people, and in ordertq con-
. ductthemselves inaccordance with community standards and expectations.
~ Since the subject of ‘Eskimo culture is too broad and complex to treat
eftectively in a work of this nature, I recommend reading works written on
‘the subject, with the following caution:-much of the anthropological litera-
ture on Eskimos describes traditional life as it was a cenfuty or more ago.
As in our own society, change has.been rapid inrecent decades and much
of, what ‘was observed in the past is today only history. It is valuable
nevertheless to familiarize oneself with history, since it shapes the present;
~ buat it is important to understand that mych of it is no longer applicable, And
- yet much of it is, since some parts of lnupiaq culture have changed little.
‘ - In-any case a familiarity with the subject will allow the sensitive observer

10 gatin an awareness of the people he is living among. "

P T I A

e s e




:\

In her presentation org.mwed by tl't State Dcp.ulmem of hluumnn

- nfemloned earlier. Leona Okakok of Barrow was articulate in her expression .

teachers which she remembers from her own childhood.. She sai

of some of the cultural differences between Inupiaq children a:d/moul

“Qne problem with Lommumcauop n the classroom was that we did

“ not realize that nonverbal ,communication was not understood by the

teacher. She would ask us a question requiring a yes-or-no answer, and we
raised our eyebrows and to us we had already answered. But she wants to

: hear it. To us we're repeating. and to her we just said it once; you know,

4

‘yes'. ...most of us were still shy at that time and very hesitant to speak any-
way, it was hard. We had to find.out that verbal communication was wha!,
was understood by the teacher and we gradually learned to use that more
and more, and kind of phase out the nonverbal, because we knew we were
going to keep getting asked.over and over, the same thing, although we keep

~answering ‘yes' all the time..}'m sure some of those teachers must have felt

very uncomfortable coming into a classroom with all these kids who were
kind of hesitant to tajk, especially some of those teachers who were from .

a very gregarious, constantly speaking type of society, tobe confronted with . o
. @ whole classroom full of kids who weuld Tiot'say a word. But we learned

that she wanted verbal answeérs and we would give her verbal'answers." .

“Another problem that came up was that in otr society, when we are
asked qomething, we are never the first ones to answer. We' are taught to
think something through and be reasonably sure of the answer before we
can say s some&ng. especially to an authority figure. And in the classroom.
we were taught'to raise our hands first, the very first thmg when a question

* was voiced was to raise our harl\!gLand get an answer. And this was real-hard
+ for some of those teachers to getu

sed to, because there were kids who would .
never raise their hands. There were a couple of people who would [raise their
hands}] and the vocal ones were the ones with whom the teacher talked. be-

cause the others of us just would not talk. Although we were abeorbmg a
~lotof mformation we just weren "tcoming out with it righ! away.”
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_ Teachcrs coming to a wllage will notlce significant differences be-.
tween life in rural Alaska and the life they have ‘been usedgo, dlfferences
that réquire changes in habits and behavior on their part. Many times the
material changes, like getting wood and water and keeping warm, are easier ‘
to deal with than the equally necessary changes in‘patterns of socjal behawor' -
and teachmg methods. : : : '

For example, a tedcher may be puzzled or annoyed on occasions when
most of the students seem tired and uninterested. He may become-angry and
strict. Thl‘i approach might be appropriate in a larger community. but in a
rural village the students’ collectlve behavlor may be the result net of a peer
conspiracy but.of some activity going on in the entire community. During -

‘a winter camival or other celebration, the whole village participates. Chil-
dren get véry little sleep and may come to school exhausted. A teacher who
has-not allypated himself from the community will bCNSCSi(iVC to such
‘events and notschedule difficult material on these days S
- Ingen eachers should keep in.mind the prmclple that the sehool « -
is a part of the community. A school can teach its students how to function.
in mainstream  American society without forcing them to renounce theirown -
community. Such force need not be overt and conscious; it may be exerted °
by a'teagher who stresses the importance of “gettmg out of the wllage. "im-
plymg that the only life the students love is a déad end and that the parents

~and relatives they love and respect are somehow failures. It takes little imag-,

~ination to understand how attitudes like this can lowter achild’s self-respect.
 confidence, and interest. o A
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* . Conclusion
A _ - In"writing this pamphlet, I hopé to have ‘provided information abott ‘ {
... - theInupiaq language and its situation in Alaska, especially in relationto En- .
~ glish: The Inupiaq people and their language have experienced profound S
changes over the past century, and the change continues, affecting all areas - |
of village-life, including education. I hope that teachers will benefit from |
the information and observations I have set forth, by inér.é_asing their aware- \
Tess cif the current language situation in Inupiag Alaska and thereby becom-.
ing better able to understand and cope with the particular situation in their
--community. Some questions, such as those concerning  future develop-
o m‘éﬁ!ﬁspn the linguistic scene, remain open-ended and can‘only be surmised
- baséd on experience in other cases. Other questions, like those pertaining
to culturally-based behavior, are open to interpretation and discussion, with
" the result that they may cause even experfienced observers to disagree. -1
hope, however, that I have been able to provide some illumination of the
_ sorts-of language questions which commonly arise and to provoke thought
- =~ aboutthem so that teachers may use creativity to seek theirpwtianswers. .

.-




APPENDIX: THE SOUNDS OF INUPIAQ

The phonetics (sound system) of Inupwq IS quite dltterent
~ from English, buﬂe writing -systems use the same Roman al-
phabet. Many letters’represent the sume sounds in Inupmq as in
- English, butsome donot. : L
. Eskimo vowels can be short or long: a (uh) i (ee), and u (00)
are short vowels; each has an equivalent long vowel: aa, ii, and
u. . : Sy
Dlphlhongs are pairs of short vowels and thelr pronunuuuon
may vary with dialect:
ai (pronounced like the vowel i in either ‘lie’ or *lay’)
" au(pronounced like the \(owel ineither ‘cow’ or ‘sew 0
ia (sounds like ee-ah) .
in (ee-00)
ua (00-ah)
ui(oo-ee)

Of the consonants, many like p and 1 are very close to their
.English counterparts. Sounds which are written differently from. -

English or which ; ure unfamiliar to speake[s of Enghz}h are given .
below . -

¢ (an uvular stop, Ilke k but pronounced back in the throul
no English equivalent) .~ 2
dlat ‘back” g, like French or Germun r)
f(vquclessl e English equivalem)
. dlike Iy, close o i in English  million®)
~ tvoiceless / with an added v sound)

. r . ' &
A .
e . . .
. i . IJ
‘. .
E LSS . .
.- s v L
. ad
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. fi(like ny, the- same. asin Sp‘lmsh mundna )

e *'.y(llkem: inEnglish ‘singery .~ .
., e sr (voiceless r, something like tRe shr in Edglish shrmk )
. (sounds like Englishi r or like the - in *azure Y T .

qh (like the vh in German *ach’ or Scomsh loch™: no Epglish
s - eqmvalem)ﬁlx] below e
.- .o a ,
' Like vowels. Inupmq comonunts can be short or Iong InIn-
. upiaq. short consonants are written single and long cansoriants are
»- written double (for; example, p is short, pp isdong). These doubled
ﬂonmnams are also called “geminated™ consonants.
- For a more thorough explanation of the Inupjaq writing sy§-
- (erh refer to either the Koluik Inupmq Literacy Manual or-the
- Non th Slope Inupiaq Literacy Manual,'both by Lawrence D. Kap-
Ian and available from the Alaska, N.mve Language Center Unit
' ---vémty of Alaqka Falrbanks

» . . ) hd e

bmhe chaonant G‘ﬂf

T TR Y D
fall volcgleu)_.p t = (t)/ch _ K | g

, rrlcativel J . 2 I l ,___:l\) ) sy {x) [)‘(] h

-(volcelctll

Fticatlv.t N B . ) 1 o
. v . 1 ——) . Y . L . . . .
(voided) P =} 9 |9

Nasals, . i
(all volced)

=
.' :
*

S
=

Kh(hkethe(hmGerm,m ich’; noEnghshequnalent)lx]below ‘

. .




BT *.; bunks: Alasku Native Language Center. [In English: literacy and

'SELECTEDRESOURCES . ».
Works on the lnu)l;iq Langu;g?

Inuit Studies. [periodical]. An academic journal devoted to articles on
Inuit language and culture. Published by the Centre d'Etudes In-
~ uits, Université Laval, Québec, Canada. ' '
» Kaplan, Lawrence. 1981. Kobuk Inupiaq Literacy Manual, Fairbanks: -
Alaska Native Language Center. {In English; literacy and rending <
. und writing drills for spgakers of the language. | .-
- Kaplan, Lawrence. 1981. North Slope Dwpiag Literacy Manudd. Fair-

" reading and writing drills for speakers of the language. )
Krauss, Michael E. 1981. Alaska Native Languages: Past, Presemt, and -,
.+ Furre. Faighunks: Alaska Native Language Cefier, Research = 4
~Paper Number 4. [Includes a summary of the history, relation- ’
ships, present status, ‘and possible future of Alaskan Inupiagq,
along with similar discussion of other Alaskan Eskimo and Indian
- languages.) ' T ’ _
Krauss, Michuel E. 1982. Native Peoples and Languages of Alaskd.
" Fairbanks: Alaska Native Language Center. Full-color wall map. e
MacLean, Edna Ahgeak. L981. liupiallu Tanyillu Ugaluisa layich: '
- Abridged Inupiag and English Dictionary. Fairbunks: Alaska Np-
tive Language Center. [Brief digtionary, Inupiag-to-English and
English-to-Inupiaq. designed for yise by students and the general B
“ reuder; Barrow dialect. ] . S '
Sun. Susan et al. 1979. Kayigsisantit Ugayusragnikun: Kobuk Iiupiat d
' Junioi- Dictionary. Anchorage: NationalBilingual Materials De-
. velopment Centér. [English-to-Inupiag, with exumples; wrilten
lor clusstoom use.) .+ o o .
Webster. Donald and Willried Zibell. 1970. fgupiat Eskimo, Dictio- .
nary, Fairbunks: Summeer Institwee of Linguistics. [Owdated or- =" *
. thograplgglet contains much of interest to the student of the lan-
guage: Barrow and some Kobuk dialect.)

- . w - o ¢
Y . I . . - T




g .

.« Workson Inupiaq Culture

- Anderson. Douglas. Ray Bane, €t al. 1977, Kunvaymim Subsistence.

Washington, DC.: National Park Service. [Madern culture of the
Kobuk 1nupiaq, with emphasls on subsistence methods. and re-
sources. |

Brower. Charles. 1943, Fifiv chvalmv Zero. New York: Mead uml
Company. [Autobiography of life on the North Slope.. |

Frankson; David and Dinah. 1981. Whaling: A Way of Life. Anchorage:
National Bilingual Materials Development Center. {In Inupiag
and English, written for schonl use.] -

Jenness, Diarmond, 1959, Peoph' of Ihe Tw lhghl Chlcugo Umversuy
of Chicago Pre 5S.

" Nelson, Edward 1899 The.Eskimo almm Bering Strait. queau of

American lhnolqu Annual ‘Report, Vol. 1. pp. 1-518.

Washington, D.C.: Smithsonian .Institution. [Excellent early -

_documentation of Seward Peninsula and Malimiut Inupiaq culture:
. ‘andtechnology .] Reprinted, 1983, Smithsonian Institution.
Nelson, Richard W. 1969. Hunters of the Northern Ice. Chicago: Uni-
versity of Chicago Press. [Modern North Slope culture and subsis-
‘tence methods.) -

Okakok, Leona S., editor. 1978. Puiguitkaat. Bam)w Nonh Slope -

Borough Commission on History and Cultute. | Transcripts of
statements at a North Slope Borough Elders Conference. in Igup
iaq with English translations. descrlbmg and discussing traditionuh,
ways. | -

© Oquilluk, William. 1973. People of Kanwerak. Anchorgge: Alaska

Methodist University Press. [Traditional hmory of the Seward
Peninsula Inupiat, |

'Ray Dorothy Jean. 1975. The Eskinio of Bering Strait. Seaﬂlle Univer-

sity of Washington Press. [A general’ hmoncal and anthropologi-

cal work. }, R
S‘mer, Robert F. 1959. The North Alaskan l-vlumm A Sy in Ecol-
~ ogy and Society. Bulletin 171, Burcan of Américan F thnology .
Wmluugmn D.C.: Swithsonian Institution.

© e P A e




Inupiaq Stories . ' L . <

Clevelund, Robert. et al. 1981 Brories of the Bluck River People. An-

chorage: National Bilingual Materials Development Center.

[Traditional stories in Inupiaq and English. | -
Sampson. Ruth Ramoth et al. 1979, 1980. Unipchaallu Ugaagtualle: '
| " Legends and Stories. 2. volumes. Anchorage: National Bilingual- -

- ' +Materials Development Center. [Traditional stories.from north- *.*
} ' ' ‘western-Alaska. in Inupiaq and English. | '
| P : ] :
e
- .
o ] _ Videotapes ) .
Alaska Native Language Center,“Talking Alaska series, including
two 30-minute videotapes on Inupiaq
~’ .




* DISTRICTSSERVING
INUPIAQ-SPEAKING STUDENTS

Northwest Arctic School District .
BoxSI

Kotzebue AK 99752

(907) 442 3472

North Slope Borough School District | \
‘Box 169 - _ )
"Barrow, AK 99723 ‘

(907)852-5311

. Bering Strait School Dl'
Box 225 '
Unalakleet, AK 99684
(907)624-361 | '

Ndmc City Schools L ¢ /)
Box 131 S :

Nome, AK 99762

(907)443-2231

~ Fairhanks North Star Bprough Schiool District
' ?A?ﬂ 1250 .
‘airbanks, AK 99707 :
(907)452-2000

-+ Anchorage School District |
. Pouch6-614 U
i Anchorage, AK 99502
L (9073339561 4

C\.,;
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.

Alaska State Lnbtary ) : _. ‘ )

. FURTHER SOURCES OF
INFORMATION AND ASSISTA{OCE |

Alaska Historical Commission S
OldCity Hall o b

- 524 W. 5th Avenue, bmle 207

Anchorage, AK 99501

(Publications, wnferences) ' /

Alaska Native Language Center.
302 Chapman '
University of Alaska :

Fairbanks, AK 99701

* (Pyblications, consullation)
) [ ]

Alaska Pacific University Press -
Alaska Pacific University : T

Anchorage, AK 99504 . ' ' !
(Publications) : \‘

Alaska State Film Library o
650 International Airport Rogd - - : B

‘Anchorage, AK 99502

Pouch G

luneau, AK 99811 e

= Alaska State Museum .' ' J

Pouch FM ' [ : .
luneau, AK 99811 : .,

- (Traveling media kits, publmmons. lravclmg*phologmphu' exh:bcls)

o L«)Ilege of Human and Rural Dewelopmen( _

Unjversity of Alaska

~ Fairbanks, AK 99701 ° vt
(Consultation, instruction) :




e,

lnstntute of Alaska Native Arts
I.O. Box 80583 '
Fairbanks, AK 99708
{Publications)

'Rural Education, Univdysity of Alaska

Materials Developme}tLCenter

2223 Spenard Road
Anchorage, AK 99503
(Publicalions)

North Slope Borough Language Commission . -

‘P.0.Box69
Barrow, AK 99723

! Publimli_ons)

North Slope Borough School District
P. 0. Box 169 :
Barrofv, AK 99723

( Publimlions)
Umverslty of Alaska Library, Archwes |
-Oral History Project '

¢ Ragthuson Library ™ .
Usiiversity of Alaska '

Fairbanks, AK 99701

‘(Especially the KUAC Radso Chinook series.)

,l}hiversily of Alaska Museum

Un}versltyof Alaska !
Fairbanks, AK 99701 -

( Tom’s\ pubhcalmns lmvelmgphologmpluc exlnb:lc) s

Inupiaq aterials Development Center
and Instructional Television Project
NorthWest\Qrctic School District - !

Box 51

.(cummlum. u)qmmon video) *

Kotaebye, AK 99752
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State of Alaska
_ ’l Bifingual Educp(ion Enroliments 1981- 1982

Language: _ ’ ' Numberof Students, K-
Yup'ik Eskimo . P S 39X
Inupiag Eskimo b ' ' 3;20()
Spanish ! o o . 37 -
Koyukon Athabaskan c - o 322
Korean N i - - 254
Gwich'in (Kutchin) Athabaskan - 227
Eilipino ' o . 211
Russian -~ : . 191
Japunese _ ' B ' 152
Aleut ‘ : 145
St. Luwrence Island(Slberlan)Yuplk o - N KL
Sugpmq (Alutiig) - I ' 123

' Dena'ina (Tanaina) Athabaskan ' ' I
Haida - b : : ! : 54
A(hubaskun(langua;_.e not |den1|ﬁed) e . N ’ 88

" UpperTanuna Athabaskan | { - 64
Vietnamese : | ! ' : (Y4
Deg Hit’ an(lngahk)Alhnbaslfan - 42
Ahtna Athubaskan o Jo
Tanacross Athabaskan : R : 27
Thai.. -+ % | e 26

A
{

*Student enrollments are derived from School District Reports provided to the De*
- purtment of Education each school year. These figures are based on reports fmm
~ June 1982, ; . '

To(al o . 9.809*
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__ BilinguaI/Bicul(ural Education Programs

State of Alaska, 1981-1982

Distribution of Students by School District

48

b Speakers  LimiicdiNon-
Language A.B.C SpeakersD, E
. .Inu;laq Eskimo ,
Nonhwest Arclic e L 1 1.27}
North Stope Borough - 474 48

*Bering Stralt B 1 m
Nome City Schools ' 7 342
Fairbanks : 2 : 45
Anchorage ' ' 29
Wditarod Arca L W 14
Alaska Gateway ‘ 11
Dillingham City B e 7

Totak ‘ 685{22%) 2.516(78%)

. Yup'ik Eskimo A ., .

* Lower Kuskokwim y L0 . 676
Lower Yukon : 174 Lo
Southwest Region 250 257
Kuspuk - .5 214
St.Mary's Public e 42 46
Dillinghum City 30" 48
Lake & Peninsula 4 Y
-Bering Strait 0 R
Anchorage -7 4 7 19
slditarod Arca ' 0 1
Fairbanks "2 -0
" Total 1,524 (9%)  2,399(61%
St. Lawrence Island (Siberian) Yupik
‘Bering Straité . 86 . s
Nome City Schools M <2

. Total . 1H0(82%) 25(18%)
Sugplaq(Atutiiq) o ¢

:Kenai Pen. Bor. o 4 . 60 .
Lake & Peninsula ’ 56
Kodiuk Islund Bor, .' A
) 'Tolaf‘_-‘- : 4%) . 11997%)

Total

1414 -

901
428

- MY
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29 .
14

"
7
1200

1.686
1.207
507

219

88

iy

6l

EIK

26
I8

192}

9
Jaa
135

(20
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